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Introduction 
 
This project is focused on analyzing the impact that videos have on the listening skill for 
a primary group in a public institute in Colombia. First, the panorama of education in the country 
is addressed to reflect the relevance of this project; then, some authors’ insights define the 
principal concepts which are the core to implement this project. Moreover, there is support from 
three case studies that provides an overview of how others have conducted similar investigations 
and what results they have got.   
The objectives to fulfill the needs of this project are established based of general and 
specific learning and teaching goals, and a methodology is as well proposed listing a series of 
techniques and strategies to be used by the practitioners and students throughout the process. The 
data collection is gathered taking into consideration various methods such as teachers’ journals 
and reflections, and students’ artifacts.| 
After the application of the methodology during the classes and the collection of the data, 
three specific findings are analyzed in terms of the practitioners’ professional development, 
students’ responses and linguistic outcomes. Much part of the discussion is confronted with 
authors including the ones cited at the beginning that defined the main concepts of the project. 
The analysis is also based on a constant comparison of the data obtained from the ten sessions 
conducted.   
At the end, some conclusions are drawn considering the objectives and the results 
achieved, and they suggest that using the proper methodology, authentic videos can foster 
effectively students´ listening comprehension. Some limitations for applying this project are also 
documented. 
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Justification 
 
New social phenomena have emerged from the diversification of social relations which 
have restructured the conception of the being and the world, but at the same time have brought 
much cultural clash due to different opinions and thoughts. Nevertheless, English has 
strengthened these social changes and the revitalization of local and worldwide economies, 
inasmuch as English has been recognized as a tool for effective communication between 
countries and cultures with no languages in common, and the history has determined its 
prevalence and plurality in the world (Cobo, 2005). 
In recent years, the topic of bilingualism has transcended among one of the principal 
requirements for not only students’ academic competences but also for their preparation in the 
working world. Every time it is more frequent that the job offerings ask for high proficiency in a 
second language, especially English, which obliges employees to cope with the demands of the 
XXI century. One of the demands is that workers or professionals in any field master a second 
language; sadly, most of people willing to get a job in many countries do not have the 
requirements in terms of language proficiency. The importance and positioning of languages in 
the world have been expanded within the contemporary communicative dynamics in the theme 
of globalization, as one of the most significant social facts that has transformed the entire globe 
after the Industrial Revolution. Notwithstanding, the impact of internationalization has brought 
along a wide non-acceptance of that impact from many (Varón, 2010). 
Many bilingual programs have been implemented around the globe in the educational 
systems. Unfortunately, the level of motivation from many towards learning this language has 
not been the expected. In fact, in the words of Oura (2001) “one of the most challenging tasks 
constantly facing language teachers is how to capture the interest and to stimulate the 
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imagination of their students so that they will be more motivated to learn” (p.1). According to the 
previously said, in many language institutes there is no reshaping of the teaching labor for 
reflecting the way in which English should be taught in order to raise students’ interest for 
learning both the language and the culture. Similarly, Bonilla (2012) remarks one of the causes 
for there is not a growing in learners’ individual participation, which is the non-constant 
innovation from the teacher’s role and the school model for education. For instance, in traditional 
scenarios students are not allowed to opine or freely express their feelings, and therefore, feel 
frustrated and unmotivated to learn.  
The problem is that language instruction development is not fulfilling the learners’ needs 
since teaching English has been believed to be taught focused on forms and functions, as Bonilla 
(2012) affirms, without overlooking social and cultural factors. The reality shows varied 
evidences that the society demands developed competences in intercultural issues from language 
teachers, which is not a well-incorporated competence in many monolingual countries such as 
Colombia.  
In Colombia, it is still perceived bilingualism as a challenge for its complexity when it 
deals with elaborating, executing, controlling and evaluating plans for educating and updating in 
different levels, with all the necessary coverage for all the community (Cruz, 2013). Besides the 
above mentioned, the Examen de Suficiencia throws alarming cyphers in the level of proficiency 
according to the standards of the CEFRL, with the highest percentage of the students in less than 
an A1 level, and a really minimum percentage being B2. Increasing the problem, teachers were 
also evaluated with the same test and the results showed that most of them were in an appropriate 
level for teaching, and a low percentage of them were in an A1 level, which implies the urgent 
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necessity of building strategic programs for improving teachers’ level of English (Rendón, 
2014). 
As validated by Usma (2009). The stratification of languages, groups, and cultures, and 
the systemic exclusion of less powerful groups and individuals to access qualified bilingual 
education is evidenced in the academic system of Colombia. This system in general shows 
preference for middle and upper classes citizens in the country, making bilingualism a 
prestigious privilege for higher status only. This is due to the value of this language in the job 
market as bilingual people will have more possibilities for employment and traveling.  
Within the context of the National Bilingual Program, Mejia (2002) cited by Usma 
(2009). Stated the concept of the “elite bilingualism” which denominates how the process of 
bilingualism is part of a privileged group of people who have almost unique access to the most 
qualified type of bilingual education. Usma´s analysis remarks the social and ethical 
responsibilities that policy makers should appropriate for a more equitable system of education 
in which bilingualism is not an exclusive benefit for some.   
As a form to cope with this issue, Pereira has initiated several trainings for language 
teachers to improve their abilities when using and teaching the language. However, the economic 
resources have not permitted its accomplishment, neither has the lack of interest from both 
schools and teachers (Mahecha, 2011). 
Based on some of the issues in relation to the teaching quality and language competence 
in Colombia, this document seeks to foster the listening competence by means of authentic 
videos. This is an innovative resource for XXI century students immersed in the era of 
technology, in contribution to the lack of exposure to the real world and the language that 
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Colombians have. Authentic videos promote the intercultural competence as well, so the impact 
that it has in the understanding of listening will be analyzed.  
The mentioned input was applied to students of a public institution in Pereira, Risaralda 
with the necessary elements and materials to evaluate 5 graders regarding their performance to 
listening activation when being exposed to authentic videos. This study contributed to the 
educational field since it is an updated practice, and its innovativeness goes hand in hand with 
the necessities of a present day student.  
The act of listening implies the recognition of verbal and non-verbal expressions as 
Thanajaro (2000) insists. The pragmatic and cultural component might be somehow limited with 
the usage of audio recordings, since there is no visual aid that integrates the understanding and 
all the implications of utterances. On the contrary, with the perception of movements and images 
through videos, the messages seem to have a clearer transmission to the listener. With the 
intention in mind to transmit the real context in which the language is being spoken, Bouman 
(1990) explains the potential that using authentic videos has in classrooms, which differ from 
other types of videos in the sense that students happen to have a real perception of the issues seen 
in a real-life situation.   
To sum up, bilingualism is nowadays a fundamental necessity for almost all aspects of an 
individual’s life. Unfortunately, bilingualism is still perceived in Colombia as a challenging 
issue, for there are not even enough resources to cope with the demands that bilingual programs 
would imply, nor major interest from many entities. Furthermore, language instruction 
development in Colombia has not been well-conducted since in schools the focus for teaching 
English is mainly in forms and functions, and the cultural component is usually discriminated.  
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As a contribution for the education in Colombia, this project aims to practice with 
students in a primary school using authentic videos for the promotion of their listening abilities, a 
key element in the development of language competences. The following conceptual framework 
will consolidate the main concepts to centralize this research, and will provide a clearer view of 
what it is intended to do in this paper. 
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Conceptual framework 
 
This current study aims to explore the use of authentic videos to promote listening 
comprehension in English. Technology has evolved during the past decades in the way of 
teaching and learning, and videos have impacted in a relevant manner the degree of exposure to 
the real language. The development of this receptive skill (listening) can become one of the most 
complex competences since students in the Colombian context have lack of real contact with the 
language and cultural aspects. For this reason, this project seeks to evidence the way authentic 
materials impact learners’ level of comprehension of the target language and its social dimension 
(Albiser & Zapata, 2014). 
For a wider conception of this paper, some concepts need to be analyzed, clarifying what 
this study is about. Those concepts are the following: listening and listening comprehension, 
authentic videos, and the integration of the four skills. A final concept will be defined from the 
unification of authentic videos and how they foster listening comprehension. 
 
Listening 
 
Referring to the listening act, McKeating (1981) proceeds to explain the stages of 
perception and decoding, that refer to identifying speech sounds and making sense of the 
message, predicting certain details that allow the listener to catch a complete idea without 
perceiving word by word, and selecting relevant information in order to grasp the intended 
message. This processing of information also perceives listening as one of the main 
communicative skills that human beings develop for interpersonal, academic and professional 
settings (Wolvin & Coakley, 1996). In other words, the perception of the world is conceived 
through the listening ability constructing our own personality and having a role in society. This 
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idea goes very closed to what Thanajaro (2000) defines for listening, because he states that 
listening is cultivated even before speaking, reading and writing. Also, listening is the most 
frequently used language skill. From childhood humans start to have a notion of the world and 
the first contact with the language by means of the audio channel.  
In the same thread, Harmer (2007) agrees that listening is a receptive skill that goes 
beyond a simple understanding of spoken language. This is to say that with listening skill all the 
information might not be comprehended, although the intended message, which is embedded on 
the principal intention of the speaker, is what should be gathered.  
 
Listening comprehension 
 
Comprehending spoken language implies a complex process in which the speaker and the 
listener negotiate with the meaning of utterances, since the latter attempts to decipher linguistic, 
sociolinguistic and pragmatic codes uttered by the former (Thanajaro, 2000). Listening is not a 
passive process, but an active interrelation of four proposed activities by Thanajaro: “receiving 
aural stimuli, attending to the spoken words, attaching meaning to the aural symbols, and 
responding to oral communication” (p.12). These four elements are crucial for not only 
perceiving speech sounds, but also a whole process of attending both verbal and non-verbal 
expressions. Thanajaro insists in the relevance of the context of the spoken words and how they 
are conveyed as main features for intelligible messages when he declares that “listeners do not 
passively absorb the words, but actively attempt to grasp the facts and feelings in what they hear 
by attending to what the speaker says, to how the speaker says it, and to the context in which the 
message is delivered” (Thanajaro, 2000. p. 13, 14). This is to say that listeners need be active 
participants of the communicative process when dealing with different aspects of the spoken 
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language, such as the tone of the voice, the pitch, the intonation, the stress, the pronunciation, 
non-verbal expressions, among other features. 
In very similar words, Buck (1997) consolidates the idea of inference as a primary factor 
to interact with the speaker’s ideas within a specific context in relation to the listener’s purpose. 
This means that is not only about the speaker’s intention but also the way the listener interprets 
the speech events. Thanajaro (2000) includes in his project some types of language learners who 
believe comprehension deals with the assimilation of every single word, but later he cites 
Chastain, (1979) & Lund, (1990) to contrast this misconception by assuming that, instead, 
listening comprehension articulates high thinking processes to understand the message as a 
whole.  
 
Authentic videos 
 
Taking into account the high thinking skills, Stempleski (1987) states that the use of 
authentic video materials in EFL/ESL classrooms presents a developmental tool to expose 
language to students in real sense, which deals with the use of features that are common into the 
native context, such as the idioms of the language. Furthermore, it provides a look at the culture, 
as well as the customs, traditions, values, food, etc, that are taught at schools for increasing 
respect for others, and thus, to share information, and promote discussions among the students.  
Authentic Videos have a large range of definitions that are already known in educational 
terms. Bouman (1990) defined briefly that the video material can be categorized as a commercial 
ELT material with educational or personal purposes.  The use of videos inside the classrooms has 
a lot of potential because of its exposure to real world-issues, real communication, and real 
problems.  
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Implementation of videos 
 
Куимова (2011) demonstrates that implementing authentic videos inside the classroom 
provides benefits to students learning process of the second language, since these videos 
represent authentic environments, gives examples of particular language functions in action or 
operation, presents real language interaction, nonverbal components of the language and 
sociocultural aspects; for this reason, when teachers create lessons where they decide to 
implement authentic videos, it is shown that they are not only focused on the grammatical part of 
the language, but they have a high level of interest in the communicative part of the language, 
especially for fostering the listening skill.  
 A task that language teachers must develop nowadays is to provide students contact with 
the real language, as stated by Bouman (1990). who claimed that the use of videos are not only a 
good source of information, but an excellent aid in language teaching, as long as these videos 
show real life situations, real people and real life language. Therefore, the implementation of 
authentic videos involves language in context. Sherman (2003) states that the use of videos is 
great material to put students in contact with the English world and become aware of the English 
cultures; since most of the videos are taking place in a real native context, and this video material 
could be a good language model for the students in terms of accents, vocabulary, grammar, and 
syntax, something that textbooks nor classrooms can do.   
Following the same conception, Sherman also states that videos are an effective medium 
in education, based on the fact that it provides kids, adolescents and adults an exposure to the 
target language; for this reason learners spend more time in contact  with audio-visual materials 
focused on their interests, and needs. Starting from this point, the correct implementation of 
these materials and the time students are exposed to them, which means that they will be exposed 
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to positive input of the language, and as a result, their language skills will be fostered in an 
adequate way.  
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Literature review 
 
Many studies related to the use of authentic videos have been carried out with varied 
number of participants and in different settings. The review of these valuable studies widened the 
previously analyzed theory with the evidences shown in the application of authentic videos for 
enhancing listening comprehension. Each of the following studies will be analyzed in detail, 
some conclusions will be drawn, and an analysis of how these studies contributed to this research 
paper will be proposed at the end.  
Nowadays, the use of authentic material provides learners and professors of L2 with 
benefits that allow them to carry out a better teaching-learning process. The use of authentic 
videos for listening purposes is a tool that has better reception at this time, which can be used to 
enhance learning and teaching processes, and also could be used with specific purposes for 
improving listening skills in ESL classrooms. Pedagogically, the usage of authentic videos would 
create a good atmosphere between learners and the real exposure. A study conducted by Arteaga, 
Guarín & López (2009) analyzed the impact of using video materials as a teaching strategy for 
listening comprehension.  
This project states that the use of authentic videos as an educational tool would improve 
the level of the understanding of language in real context in students, as well as vocabulary and 
body language by using video materials in a basic English level course, in which learners can be 
involved in real context in order to be prepared for real life. Arteaga, Guarín, & López explored 
this project by studying a group of 5 students, 4 females and 1 male of first semester in a TEFL 
program of Basic English course, with a level of proficiency equivalent to A1 of a public 
university in Colombia, located in the coffee region. The data collection methods used to develop 
this project was, 1.Field notes: they provide a means of recording behaviors. 2. Post video 
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activity questionnaire: to collect the students‟ perceptions about the video activities applied in 
class to obtain information. 3. Interviews: to answer the research questions. 4. Test: to identify 
the impact of videos in listening skills. 5. Instructional design: to implement the study. 
Subsequently, the data obtained from each instrument were analyzed, codified and grouped into 
categories to get relevant information. 
Arteaga, Guarín & López (2009) reported in their project important aspects based on the 
students’ perceptions about implementing videos in class. First, the activities used to engage 
students’ attention were enjoying and successfully completed. Second, it was evidenced that 
students had a good perceptions of the effectiveness of presenting vocabulary prior to the video, 
inasmuch as they feel contextualized. Also, it was shown, when the learners were continually 
exposed to videos, they start to familiarize with the real language and it facilitated not just the 
listening comprehension process, but also, pronunciation and recognition of words. Arteaga, 
Guarín & López, concluded that, the use of video materials as teaching strategies in a TEFL class 
have a positive effect on English listening comprehension. It can be evidenced in the better 
results of the test at the end of the sessions. As well as, the improvement of motivation in 
students, because they could have real contact with native speakers.  
This project contributed in this paper given the fact that it shows students’ perception 
about the use of video materials; it is very important since the practitioners needed to know the 
acceptance of this tool in educational environment. Also, this project evidenced how authentic 
videos fostered the listening skill in students. This was useful for this project as it was necessary 
to know if this paper would have an academic contribution.    
Learning a second language is a complex process in which there is a great number of 
elements that students must be aware of, such as grammatical structures and communicative 
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competences; also they must be aware of the cultural aspects and paralinguistic features of the 
language and culture they are learning. For this reason an effective strategy being implemented 
in the curriculum by teachers is to expose students to authentic videos where they can experience 
all of these elements that were previously mentioned. To support these ideas, this paper 
demonstrates descriptive statistics of data collection which is the close ended questionnaire 
which was administered to 45 Iranian females EFL learners, with the results of the questionnaire, 
it can be determined the positive results and attitudes that participants experienced during their 
exposure to authentic videos (Shahani, Tahriri & Divsar, 2014).  
In the first place it is relevant to mention that audio visual aids are tools that   teachers 
started to implement in classrooms to foster the communicative language approach in students. 
In addition it was evident that during the implementation of authentic videos in the classroom 
there has been an attraction and positive response to the audiovisual realia provided by the 
teacher and observed by students. Under those circumstances is significant to mention that 
students are not exposed to the sufficient input and given the fact that, most of them do not have 
the possibility to travel abroad to experience and have exposure to the language they are 
learning. In that case, technology is a good tool to introduce and present the language in an 
authentic way and see the benefits it provides in the class. Shahani, Tahriri & Divsar (2014) 
stated that   authentic videos can help and improve the listening experience of students and also 
based on the fact that, students can observe many features of real life language that should be 
practice by students inside the classrooms, this is something textbooks cannot provide. In that 
same way this modern pedagogical tool offers learners many opportunities to foster their second 
language in an adequate way. As shown above authentic videos show real life situations allowing 
them experience authentic linguistic and cultural interactions of native speakers. 
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It has been evidenced that videos are a powerful tool in helping English learners improve 
their language skills and also to foster their cultural awareness and see benefits in their listening 
skills, these were the most relevant and important results this paper had. All of these results were 
thanks to the proper implementation done by Shahani, Tahriri & Divsar (2014).  
The data collection shows the benefits of using authentic materials and the way learners 
respond in a positive way when the teacher implemented the authentic video material. The 
results also showed that watching authentic videos improved the other skills and that most of the 
students had a positive answer to the stimuli provided by authentic videos; for this reason, this 
paper resulted relevant for our research given the fact that, it shows all the benefits that authentic 
videos have, and it also shows the positive results in students formation when learning a second 
language, these reasons mentioned above show the importance of this paper and its positive 
contribution to carry out this classroom project.    
A third remarkable study was carried out by Woottipong in 2012 at Thaksan University 
in Thailand, with the participation of 118 first-year English major students in the second 
semester of academic year 2012. The implementation of some instruments were necessary for the 
research, for instance, 10 units of lesson plans for instruction, English language documentaries 
about culture, environment and adventure activities, pre and post-tests of listening 
comprehension, and a questionnaire to check students’ attitudes towards learning listening with 
videos. The data was interpreted through quantitative analysis obtained from the pre-test, the 
post-test and the questionnaire.  
The comparison among the results of the tests and the questionnaire provides significant 
conclusions such as the achievement of higher scores in the test administered after the listening 
tasks than in the one that took place before the listening. Students’ level of comprehension of 
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listening increased significantly after learning with videos. Besides, in terms of the learners’ 
attitudes the use of videos for learning, it can be concluded through the implementation of the 
questionnaire that their motivation for learning the language changed positively, for they could 
notice their remarkable development of the communicative skills, especially listening. Therefore, 
the findings of this study demonstrate that the use of video materials for enhancing listening 
comprehension in first-year English major students proves effectiveness and a higher 
strengthening in the learning of the language, as well as a higher preference from learners for 
watching videos when being exposed to the language.  
This study contributed in this research paper in the sense that it provided tools for 
evaluating students’ performance before and after listening tasks, so that there is a starting point 
for checking effectiveness of specific activities with authentic videos that activate schemata for 
listening comprehension. Moreover, the questionnaire in this study worked as a reference for 
discovering students’ perception towards video materials, and as support for confirming the 
potency of implementing video resources for fostering competence in listening. 
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Objectives 
 
 
General objective 
 
 To apply different techniques related to authentic videos in primary students of a public 
school to foster listening comprehension. 
 
Specific objectives 
 
      Teaching objectives: 
- To integrate the use of authentic videos on primary students in a public institute.  
- To expose students to real-life events by means of authentic videos. 
- To apply innovative ways of giving instructions for language completion tasks. 
- Apply innovative techniques to teach EFL thru translanguaging approaches. 
 
Learning objectives: 
- To interpret meaning when being exposed to authentic videos.  
- To predict situations before exploring authentic videos for listening development.  
- To actively participate during the implementation of authentic videos activities. 
- To improve listening performance based on authentic video exposure. 
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Methodology 
 
Context 
 
This is a classroom project which was implemented in a public school in Pereira which is 
called Institución Educativa Suroriental San Luis. This institution has an agreement with a public 
university of Pereira. The implementation of this project followed the curriculum of the public 
institution and was based on the Estándares Básicos de Competencias en Lenguas Extranjeras: 
Inglés. Guía 22.  
 
Participants 
 
 This study was conducted with approximately 32 learners of a primary school aged 
between 10 and 12 years, from 5th grade.  
The project was developed by 2 students from 9th semester of the English Language 
Teaching Program in a public university in Pereira. The pre-service teachers had different roles 
during the implementation of this project which was carried out in classes of 2 hours per week, 
during approximately 10 weeks. One of the pre-service teachers was in charge of conducting the 
class; he implemented the lesson plan and the authentic videos with the students of the public 
institution. The other pre-service teacher was in charge of observing and documenting the results 
that videos have on students, and their reactions during the class. Finally, the two pre service 
teachers carried out the design of the lesson plans and the methodology that was developed 
during the classes. 
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Implementation stage 
 
 Students were exposed to authentic videos to foster their listening skill. The pre-service 
teachers implemented the ENGAGE, STUDY and ACTIVATE model established by Harmer 
(2007), based on the fact that learners need effective elements to be motivated towards learning 
the language, and also to be exposed to it and be given the chance to use it. In the Engage stage, 
the practitioners tried to find ways to raise students’ interest towards the topic or the lesson, 
which means that games, pictures, discussions, music, and some other stimulating activities 
would be included before the topic of the lesson starts. Then, it is in the Study stage that the 
language was the main focus, which means that the language was explored and studied for 
students to discover grammar themselves. Finally, in the Activate stage students were given the 
chance to use the language they learnt freely, which means that teachers would design tasks in 
which students have opportunities for activating what they already studied communicatively.  
The use of videos was crucial during the development of the sessions. Some strategies 
like the silent video, predicting the future and what is the situation helped the pre-service 
teachers to obtain results from their students’ performance, as stipulated by Stempleski & 
Tomalin (1990), who also states that these strategies can be implemented in almost any 
classroom regardless the proficiency level of the students; it just requires careful attention by 
teachers when conducting them. The implementation of each mentioned strategy will be 
explained: 
1. The silent video: Before seeing a scene for the first time, students are told to look 
for the answers to such questions as: Where are these people?  What is their 
relationship to each other? What are they talking about? What is going on? 
Students then view the scene with no sound. After viewing, students work in 
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small groups for 3-5 minutes discussing the questions and giving reasons for their 
answers. The teacher then plays the scene again with the sound turned on. 
2. Predicting the future: It involves having the students talk or write about what 
they think will happen in the future. The teacher shows a short scene (or part of a 
scene) one or several times, then stops the video and asks the students to predict 
what the characters are going to say and do next. 
3. What is the situation: Students are told to look for the answers to such questions 
as: Where are the people? Why are they there? What is their relationship to each 
other? What are they talking about? What is going on? Students then view the 
scene with the sound turned off. After watching the video, students work in small 
groups for 3-5 minutes discussing the questions and giving reasons for their 
answers. The teacher then plays the scene again with the sound turned on. 
Students, either as a whole class or in small groups, discuss their answers in 
relation to the new information they have from the sound track. 
 
Development and implementation 
 
The lesson plan that was implemented included the three stages suggested by Harmer 
(2007), the ESA (Engage, Study and Activate). In the engage stage the teachers presented new 
vocabulary through flashcards, game boards, PowerPoint presentations, and short videos that 
helped them understand the new words in context. During the study stage the principal video was 
presented, but before showing it, the teachers prepared students with the silent video strategy, in 
which students partially saw the video without sound, as they were asked later some questions 
related to it. Then, students were asked to predict what they believed the end of the video would 
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be like. Finally, the last technique was the what is the situation part, which is basically questions 
related to the content of the video. After applying these strategies, students would be ready to 
watch the whole video with the sound turned on. With this input, we continued with the last 
stage in which students had the opportunity to create something similar to the content of the 
video, whether a conversation or discussion recreating what was seen in the video.  
The main objective of the lesson was to see the impact these authentic videos had on 
students’ understanding and performance of the language, specially the listening comprehension. 
Students were active participants of the activities, collaborating one another in group or pair 
work. They cooperated in the creation of knowledge, and were constantly asking questions to 
each other and to the teachers. In the case of the practitioners, their principal roles were applying, 
observing and reflecting about the way students performed during the different stages in the 
lesson. Furthermore, the practitioners analyzed the applied lessons to improve them. 
Instructions for developing the activities were provided with simple language that 
students got to understand easier, as well as body language while the explanation. Additionally, 
comprehension questions were asked to check students understanding of what they needed to do, 
such as: Do we need to work in pairs or groups? Do you have to write or speak? Are we going to 
watch the video with or without sound? Are you going to answer the questions in English or in 
Spanish? 
One of the outcomes was that students felt interested and intrigued in knowing what the 
video was going to be about, so they paid a lot more attention to it. Motivation would be high as 
the content of the videos was suitable for kids of their age. Students would have a long-lasting 
memory for the new vocabulary as they related the words with images or people seen in the 
video. Moreover, students would be improving their pronunciation, as well as their oral 
22 
 
 
production. Finally, most importantly, there would be an increase in their listening 
comprehension level evidenced in the answer to some questions and exercises in video 
worksheets.  
 
Data collection methods 
 
The methods that the practitioners implemented for this paper were students’ artifacts, 
observations and teachers’ journals. 
1. Students’ artifacts: As a way to gather students’ answers to the worksheets for 
analyzing the authentic videos, during the classes the practitioners took pictures to some 
students’ notebooks, so that the conducted learning process was constantly monitored and 
new strategies, modifications and improvements were applied for following sessions.  
2. Observations: During the classes, the practitioners registered relevant events or reactions 
from students when applying the authentic videos. There was an observation format that 
helped identify students’ reactions in every stage in the application of the authentic video. 
These observations permitted the evaluation of processes and were helpful for the validity 
and reliability of the project. 
3. Teacher’s journals: The practitioners conducted, after each session, a registration of 
everything that happened in class, so that they could have elements to determine what 
went well and what did not go that well, and this analysis of every class could be a tool to 
enhance the procedures and ways for implementing the authentic videos. These clarified 
some of the ideas for collecting data, and helped them reflect and analyze about the 
impact of the use of the videos and the different strategies used in class to promote the 
listening comprehension. 
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Internal validity 
 
In this classroom project, the practitioners sought to explore the use of Authentic Videos 
to promote listening comprehension in a Primary school. In order for them to evidence the 
students’ level of competence in listening when being exposed to authentic videos, they needed 
to consider relevant aspects ahead of applying what intended, and before drawing conclusions. 
The application of this project and its outcomes would be affected by some dependent variables, 
and therefore alter the reliability of the study. The pre-service teachers aimed that the results they 
registered were caused by no other variable than the one they were studying. 
Some of these dependent variables were recognized in advance, so they came up with 
some ideas to minimize them. The nature of the study was the use of authentic videos, and that 
was a broad concept that needed to be synthesized; the search for the appropriate type of videos 
to show students had to be meticulous, taking into consideration their maturation and gender. 
Some other subject characteristics such as students’ level of proficiency would threaten the 
accomplishment of what was expected, inasmuch as the use of authentic material is 
recommended to be used with fifth graders in order to avoid frustration. They also had to take 
into consideration the speed of the videos, as well as the length, the volume and the quality it 
has; these would also alter the results of the study. 
Additionally, how could the practitioners make sure that students were taking the videos 
as an opportunity for language learning and not as a break time to make fun of the class? They 
would choose an appropriate design of the class so that students saw the need to really pay 
attention to what it is said in the video to complete the tasks. For example, they would ask them 
some questions ahead to raise their interest, and then a worksheet in which they would need to 
watch the video to fill some blanks.   
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Finally, the subject attitude towards the materials provided would also be another 
negative influence. For instance, misbehavior in the class would disturb the understanding of the 
messages in the videos. Also, individual attitudes towards the types of videos used in class would 
vary from student to student; hence, they would feel frustrated or blessed simply with the kind of 
video the practitioners chose to show them. This is why the bank of videos they decided to 
present to students would be varied and somehow “neutral”. 
Considering all what has been mentioned above, this classroom study and its findings 
will be analyzed minimizing all of the possible dependent variables that would threaten the 
internal validity of the research, so that the results in listening comprehension were merely a 
cause of the authentic videos themselves. 
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Results 
 
 In this section, the practitioners will analyze, reflect and discuss the results evidenced in 
the Teacher’s Journals, Observations of the sessions in which the authentic videos were 
implemented, and the data collected from students’ Artifacts. In this analysis they identified 
aspects related to their professional development while planning the lessons and at the moment 
of strategically conducting the sessions, also students’ responses before, during and after the 
implementation of the videos, and finally their linguistic outcome in relation to their listening 
comprehension. The theory previously mentioned in this document will be confronted and 
discussed with the findings in the practicum. First, findings in relation to the professional 
development in the practitioners will be expounded and discussed. 
 
Professional development 
 
The implementation of this project helped the practitioners in terms of their professional 
growth inasmuch as they learnt how the video content is better assimilated and understood by 
students; hence, the following subheadings will highlight the implications that took in the 
implementation and design of authentic videos for listening comprehension. For instance, 
implementing authentic material required an accurate search of videos according to the topic to 
be taught, and according to students’ proficiency, age and likes in order to avoid frustration. The 
procedures of the lesson, besides, determined a route for students to learn first some language 
forms and functions, and then watch a video related to them. Translanguaging permitted as well 
the practitioners to explain the tasks so that lack of understanding of the instructions did not 
disturb students’ performance when developing the worksheets, which also worked as a 
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resourceful way to focus the intended language form to be gathered and grade their 
understanding of the videos.  
 
Meticulous search of authentic videos before the implementation.  
Throughout the process of implementation, several factors had to be taken into 
consideration before bringing the authentic material. For instance, students had not been taught 
English since long ago, so the teachers had to start from very basic topics like greetings, giving 
personal information and describing people. Finding video material for young language learners 
with abilities of beginners was a challenging process since it was about native speakers 
interacting in real life situations, and in most of the videos sometimes it took more than just 
listening to them once to understand some of their fluent and varied accents, along idiomatic 
variations that were part of the socio-cultural component of the language. As previously 
mentioned in this document, Thanajaro (2000) perceives spoken language as a negotiation in the 
process of grasping meaning, and that this messages imply the interpretation of linguistic, 
sociolinguistic and pragmatic codes from the speaker. Authentic videos in the classes facilitated 
this process as students could decode many parts of the messages with the images showing the 
context of the speech, the register, speakers’ attitudes and body language, tone of voice and 
volume. 
Another challenging part was the making of decision for whether a video was or not 
authentic as all of the videos were taken from the Internet and many of them are recorded 
especially for educational purposes, so they usually use previously prepared scripts to address 
certain language forms. The practitioners used websites to obtain the videos as an appropriate 
resource as stated by Trisnawati (2010) who explains that In line with the advanced development 
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of ICT, especially the Internet, authentic videos are available to be downloaded from YouTube 
or other authentic websites. One of the ways to face the issue of authenticity, and in order to 
avoid wrong choices for videos that were not authentic, the teachers opted for material that left 
no doubt for authenticity such as movies, street-interviews and sitcoms. During the meticulous 
search on the web, the practitioners found very interesting street-interviews and sitcoms that 
could fit most of the topics to be covered during the sessions with the students, and at the same 
time, as mentioned by Trisnawati, this type of videos contained particular elements of the 
language used in real life; English teaching media was being used in the form of authentic 
videos.   
Throughout the term, students had been working with legends and the Minions, which 
added another challenging aspect when preparing the sessions and implementing the videos, 
inasmuch as the practitioners thought it would be favorable to include at least a clip from the 
Minions movie and adapt it somehow to the content driven in the classes. Confronting this with 
what Sherman (2003) defends, it can be said that there should be a proper organization and 
selection of the authentic videos as teaching material, and that they should contain the following 
features: they must be interesting, eye catching for the students, linguistically easy, and should 
contain natural language used in real life events. After searching a lot in that movie, the 
practitioners extracted certain clips in which the characters used part of the language forms that 
they had already planned to teach students.   
Most of the times, the content of the videos determined the topics to be taught in the 
classes, and not the other way around. In other terms, the practitioners had to adapt and modify 
in many forms the lesson planning and the topics according to the main language forms and 
functions evidenced in the videos. Yuan Yuan & Lingzhu (2010) assert in the idea that for lower 
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level learners the type of materials should be easier, such as short news broadcasts, reports, or 
audio and radio advertising. Fortunately for the practitioners, most of the videos were street-
interviews that addressed equal or similar pieces of language to the ones intended in the sessions. 
Once the practitioners had the videos selected, there were some other upcoming 
challenges: first, having the right pace and procedures of the lessons, so that they could take 
students to the expected level to understand at the end an authentic video; second, designing 
clear worksheets for primary learners that at the same time were appropriate to evaluate students’ 
comprehension of the videos; and third, explaining clearly the instructions to develop them by 
using translanguaging strategically within the lesson.  
 
Lesson plan procedures in relation to students’ comprehension of the videos. 
After the search for appropriate videos, well-designed procedures were required for a 
successful lesson plan. As stated by Jensen (2001) a lesson plan is a fundamental tool for 
teachers, inasmuch as adequate lesson planning serves as a combination guide of resources, 
historical document and reflection on the teaching.  It can be considered as a blueprint of the 
lessons to come, since it works as a map or a checklist that guides the teacher on what to do next 
to guide and improve students’ language; for this reason the lesson plans that the practitioners 
created had a logical sequence that included the preparation of students in a certain topic step by 
step until they were ready to interpret an authentic video. What made it difficult was to match the 
studied content with the specific language forms seen in the videos, so there was a lot of time, as 
explained above, devoted to the exploration and the design of the appropriate material. Also, as 
the skill to be fostered was the listening, the procedures had to follow a smooth sequence that 
went from the easiest part to the most challenging, so the practitioners decided to implement the 
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Engage, Study, and Activate (ESA) technique elaborated by Harmer (2007), which aims first 
with the Engage part to present the topics in a creative and fun way to get students emotionally 
involved to the content of the class, which makes learning more effective; the Study part focuses 
on presenting students how some language forms are constructed, and what patterns and 
structures they should be aware of; and the Activate part refers to the stage where the 
practitioners motivates students to use all the language they know to understand and carry out the 
final activities proposed. 
The lessons were usually accompanied by presenting first the vocabulary related to the 
topic of the class, then with the conduction of some drilling, and activities such as matching, 
pantomiming, and providing examples after having studied some language forms in specific 
contexts; this procedure helped students to be prepared for more challenging tasks with the video 
itself, such as predicting some situations in it where they activated their previous knowledge 
responding to the what, the who, the how many, the where and the when of some images 
projected. In relation to prediction, Yuan Yuan & Lingzhu (2010) claims how the comprehension 
depends not only on what a speaker utters, but also on what the listener interprets from key 
elements before the speech occurs, like for example interpreting images and relating them to 
previous knowledge, and confirming the information with what the speaker wants to 
communicate. This exercise permitted students be contextualized before the video was played, 
and gave them more elements as starting points for a better comprehension. 
 The videos were usually played twice applying the techniques remarked by Stempleski 
& Tomalin (1990). One of them was the Silent Video, strategy in which students partially saw 
the video without sound, and later they were asked some questions related to it, and the other one 
was the Paused Video, strategy that consists of randomly showing paused parts of the video, and 
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then asking questions to students. After this, students were equipped with the necessary tools to 
understand the video, and after watching it and having completed the worksheet, there were 
usually collective revisions of the answers by students, so that the practitioners could check what 
their results were. This idea can be confronted with what it is discussed by Harmer (2007), who 
supports the ideas that this is a type of feedback in which students can become effective monitors 
and judge their own production and their classmates’. Most of students in collective revisions 
showed that they had a clear idea of how well they did the tasks, and they were very aware of 
other classmates’ mistakes, and immediately gave them feedback. This demonstrates some kind 
of learner’s autonomy since they were capable to correct themselves and also one another.  
The activate part was students’ final production, which was generally a role-play in 
which they showed what they had learnt in class, which most of the times worked in the sense 
that it helped them join in a single activity all the acquired language in the sessions. The ESA 
strategy made the practitioners grow professionally in the sense that they applied a logical 
sequence for language learners, which facilitated their intention to have students be exposed to 
some input before watching and comprehending authentic videos, and at the end the practitioners 
could conduct students to a production stage in which they could assess and reflect on the 
effectiveness of their teaching with the guidance of the lesson plans (See Appendix A for 
samples of lesson plans). 
Reflections permitted the practitioners to rethink about what done in class, what went 
well, what didn’t go that well, and what they would change next time. Brown (2004) declares the 
importance of improving the teaching quality through asking relevant questions to oneself, 
anticipating possible solutions putting them into practice in the classroom, register the results and 
confront them to the anticipated answers to determine if they were finally efficient or not. This is 
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a type of action research that complements the idea of what reflection is about, finding 
hypothesized solutions to emerging problems to cope with the needs of teaching (See Appendix 
B for samples of these reflections). Besides, great part of their professional growth had to do 
with the worksheets provided, which allowed students focus on certain items of the language 
perceived in the videos, and facilitated the assessment in their level of comprehension. 
 
Worksheets as a way to evaluate students’ listening comprehension 
The type of worksheets administered to students had a simple layout which facilitated 
students’ comprehension of both what to do and how to do it. Usually, the practitioners used 
charts with sentences or words that they had to identify in the video. As declared by Peterson 
(2001), including global listening creates an adequate environment, and this strategy encourages 
students to gist the main idea, topic, situation or setting, so students listen for detailed points and 
they pay attention to certain details that encourage their accuracy. With this, there was much 
more control over the type of language that the practitioners wanted students to capture. As 
Harmer (2007) denotes, too, students have to concentrate on particular items that come to their 
interest or that are required to complete tasks, ignoring other information until the specific chunk 
of data appears. This ability used by students could be referred to as scanning, and students 
reinforced it by paying special attention to the parts of the language that the practitioners 
specified in the tasks.  
There were exercises to develop individually such as True or False, matching, Tick or 
Cross, ordering, among others, depending on the nature of the class topic or the video. For 
instance, in some video interviews the names of the interviewees were displayed, so this 
permitted certain type of tasks such as matching. As Harmer (2007) points out once more, 
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students make efforts and make use of all of the resources they have available to understand 
everything they listen in even minimum details to understand communication, which he refers to 
as Bottom-up. This strategy, implicitly taught to students when telling they had to identify who 
was saying the information, allowed them to focus and perceive through the images who was 
leading each discourse in the videos. This idea could be confronted with Peterson's perception 
(2001) about Bottom-up processes in which teachers must encourage students to be aware of and 
use text or worksheet features to their own advantage in a way that helps them in their own 
comprehension process. Also, the teacher must motivate students’ flexibility in the many 
strategies they can use to understand the language, like for example, looking at their notebooks 
or asking a classmate. It is also useful to allow students to interact with their bottom-up process 
to check logically their understanding of the videos. 
This capacity of listening for detailed information had relevant results when completing 
the worksheets, as the practitioners checked some of their answers and they had right matches of 
the statements with the people who expressed them, as it can be appreciated in the following 
artifact from a student:  
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Walking around the classroom at the end of the activities, the practitioners often noticed 
that most of students had completed the whole chart and that most of their answers were marked 
correctly, which indicates not only an appropriate listening understanding and fulfillment of the 
class goal, but also that an appropriate worksheet design may guarantee this success. The design 
of the worksheet helped the practitioners grow professionally as they were always thinking about 
students’ needs, and how to facilitate learning. Brown (2004) comments that the type of 
worksheets have a highly manipulative design in the sense that the teacher can control and even 
can predict students’ responses, since students only had to mark, circle or write a simple T for 
true or F for false.  
This idea needs to be confronted with what Cameron (2005) opines about how 
demanding the activities should be. The author agrees with the fact that if for children the 
activities are too demanding, they are likely to not finish the task, or finish it not making use of 
the language intended but making use of their own knowledge. The consequence might be in the 
future, when students will be asked to use that unlearnt language, so they will not have enough 
resources in their knowledge for further tasks. An example of how more demanding activities 
may frustrate students’ learning process could be seen in the first sessions, where the practitioner 
decided to make students copy the video worksheets from the board; nevertheless, students 
showed difficulties when creating the same chart that the practitioner had developed, and they 
took too much time to get it done. On the other hand, some students had spelling mistakes. 
Consequently, the practitioners reflected on this issue and decided to implement printed material 
to avoid most of these issues. This decision corroborated the practitioners’ professional growth in 
creating a layout that facilitated students’ performance when watching the videos.  
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Another remarkable aspect of implementing these printed worksheets was that it was 
easier for data collection and its proper analysis, as everything was well organized and the 
material was neat. This facilitated that the practitioners could store students’ production through 
a digital gadget for collecting artifacts and evidences, so the quality for reading and interpreting 
those worksheets had to be high. In the design of the worksheets, even though instructions in 
them were written in L2, they were explained orally to students in L1 for a better understanding 
of what the activity was about; this is a strategy in teaching called translanguaging, which will be 
explained in detail. 
 
Translanguaging as strategy before watching the video. 
The practitioner's intention for conducting translanguaging was to avoid frustration from 
students when they developed the video worksheet, so that their answers depended only on their 
listening skills and not on their understanding of instructions. The practitioners used L1 In the 
classroom for specific situations. As stated by Meyer (2008), one of the reason that the L1 of a 
child should be used in the classroom is when students request clarifications; this means that 
children sometimes prefer to avoid embarrassments and mistakes in front of other classmates. 
This strategies helped shy learners that felt that they were are not proficient enough in L2 to clear 
their doubts in a way that their learning process of the language was not affected for lack of 
understanding of instructions. This is why sometimes an example was included at the beginning 
in the worksheets in L2, as it can be seen in the image below, and when explaining them orally, 
some comprehension checking questions were asked for the practitioners to make sure about 
their assimilation of what was described. 
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This combination of the two languages was intentionally applied in all the classes as a 
way to guarantee that students could understand what to do in both native and target languages, 
and examples were provided also on the board. Similarly, in a study conducted by Creese & 
Blackledge (2010), it was concluded that being flexible with the two languages when conducting 
bilingual classrooms is strategic as the teachers are linking the participants with socio-cultural 
and linguistic domains, and this permits the consolidation of the bilingualism for both teaching 
and learning. In other words, students acquire with this approach specific knowledge and skills 
about different tasks and how to deal with them in association to certain intended language, and 
this type of bilingualism attempts to cope with their need for both languages for understanding 
instructions.  For instance, the practitioner, after having read the instruction in the worksheet, 
explained in L1 that they had to tick or cross the elements mentioned or not mentioned according 
to the video, as it is evidenced in the following image: 
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The practitioners visualized the usefulness of this strategy with some of the reactions 
from students, principally evidenced in their faces when the practitioner used L1 to explain the 
worksheet; for instance, although at the beginning they were surprised based on the fact that in 
the classes the practitioners rarely used L1, it could be corroborated that students felt more 
comfortable, relaxed and prepared at the moment of doing the task because of the way they were 
sitting down in their chairs with no tensions. García (2011) validates the potential of 
translanguaging in education taking into consideration that communication in the 21st century 
becomes senseless when strict language policies impede the free use of bilingualism, especially 
when there are indeed visual, audio, physical and linguistic signs that surround the multilingual 
world students live in. Simultaneously, translanguaging should be incorporated in the lessons, 
within the class aims, so students can have their own experience putting the two languages 
together and then avoiding insecurity when trying to express or understand messages.  
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Following the author’s idea, it was seen that after using translanguaging students were 
more convinced on their abilities and capacities to fulfill the tasks successfully, and they were 
most of the times striving hard to fill in the worksheets. As mention by Morahan (n.d) the 
teachers often use L1 in the beginning and intermediate classes for some reasons such as giving 
instruction, explaining meaning of words, explaining complex ideas, and explaining complex 
grammar points. Another benefit of using L1 in the classroom is that it serves as a support and 
facilitation tool in the classroom. It’s also important to mention that the L1 is not the primary 
language for communication inside the classroom, but it is just only used in some specific cases 
as previously mentioned. It has to be highlighted that at the moment of asking questions to check 
students’ comprehension of the instructions in L1, most of the times their answers were the 
expected ones, confirming the growth from the practitioners in implementing translanguaging as 
a professional tool to enhance the comprehension of instructions. 
To sum up, the development of the professionalism in the practitioners was evidenced in 
this project in different ways, as several strategies had to be applied and rehearsed to confront the 
theory with the put into practice. For instance, the appropriate search for videos became a key 
element even before planning the classes, and it also guarantee the validity of this project. Based 
on the chosen material, strategies as the ESA helped in the design of the lesson plans to achieve 
the linguistic objectives required for understanding authentic material, and the reflection action 
guided error-correction for better teaching strategies from the practitioners. Inside the lesson, 
besides, the elements in the worksheets and the chosen tasks determined in great part students’ 
understanding of the videos, and they were a tool for the practitioners to assess students’ level of 
comprehension.  
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Last but not least, during the administration of the worksheets, translanguaging played a 
relevant role in students’ performance during the tasks, as it was another strategy that guaranteed 
that the provided instructions were all clear. The previous strategies strengthened the 
practitioners’ teaching styles and techniques, which at the same time fostered students capability 
to grasp messages uttered by native speakers in natural interactions, and this understanding was 
identified in some of their reactions and responses in the application of this project, which will 
be also analyzed in the following chapter. 
 
Students’ responses 
 
Implementing this project implied the adaptation of several techniques according to 
students’ feedback gathered through the different instruments. Students’ responses were not only 
a key element to improve the type of material provided and the teaching strategies, but also a 
determiner to enhance their level of comprehension for listening to videos. In this chapter, some 
subheadings will stress learners’ reactions when implementing authentic videos, and how each 
one of those had repercussions on their listening comprehension. For instance, bringing authentic 
videos in certain classes versus bringing traditional material in some other classes had different 
effects on students’ learning process. Implementing the prediction stages before watching the 
videos, moreover, permitted the contextualization of the topic and at the same time avoiding 
frustration because they determined students’ understanding of the tasks, and this strategy 
triggered their high motivation and interest to watch the video and learn about it. As a result of 
their interest and motivation towards learning from the video, the practitioners could identify an 
increase on students’ autonomy for learning and developing the activities. The videos themselves 
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played an important role on students’ responses during their learning process, as they could 
watch the language use within the native context. 
 
Students’ perception of authentic videos. 
Searching for the adequate video to use inside the classroom took some time, since the 
videos needed two important elements: the first one was that the video had to be authentic. As 
stated by Thanajaro (2000) authentic videos are language examples created by native speakers 
for native speakers of the language; and the second one was that the video had to be closely 
related to students’ interest. With these two elements, students were usually engaged and 
motivated while being given new language knowledge. 
It is important to state that searching for authentic videos that had relevant educational 
value were difficult to find. However the types of videos chosen permitted students’ engagement 
to achieve the class goals. It was not always possible to have videos in every single class as the 
practitioners needed time to prepare suitable material for their students, and this allowed them to 
identify students’ reaction when no videos were displayed in certain classes. At the beginning of 
the classes, when the practitioners entered the classroom, students immediately asked if they 
were going to watch videos in this session, and when the practitioners answered that no video 
was going to be projected, students expressed that they missed the use of videos. In other classes 
where videos were shown, the students smiled and stopped what they were doing to focus their 
attention in the video.  
Confronting this result with what was mentioned by Куимова (2011), this interest might 
reside in the fact that through the use of authentic videos students can have access to the native 
context, and the connection between sound and image allows that their learning process is 
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enhanced by watching authentic environments. Since the videos chosen were according to the 
language forms to be taught in every class, students had the opportunity to see examples of 
particular language functions in action or operation, as well as the relation of that language with 
sociocultural aspects. In other words, it is not the same to provide students examples of certain 
language structures on the board than to provide contextualized examples of those same 
structures within the native environment with all its components such as expressions, 
interjections, non-verbal expressions, pauses, intonation, pronunciation, stress, among others. To 
take students to this level, nevertheless, the practitioners had to apply listening strategies to 
enhance their understanding of the videos, such as prediction. 
 
Students’ understanding by means of prediction. 
When the one of the practitioners showed some parts of the video (paused video 
technique) and asked students to predict what people were going to talk about, students were 
speechless and some other were responding things out of context. However, some students later, 
although they were allowed to answer in L1, used their socio cultural background to understand 
and respond to the practitioner’s questions over the situation on the video, and after this the 
practitioner played the video without any interruptions. Analyzing this behavior, Jiang (2009) 
demonstrated that predicting is a basic strategy that if it is used correctly, it helps understand a 
text, audio or video taking into account the prior knowledge of the user. This strategy creates a 
hypothesis about what is happening in the video and generates engagement on students, since 
they want to confirm if their predictions were correct.  
The practitioners stopped the video in certain parts and asked questions about what they 
thought the characters were doing, and some of students’ responses were in L1: “están viendo un 
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partido”, or “las chicas están hablando”, for which the practitioner asked questions such as: how 
do you know that? And students said: “porque hay un televisor y hay dos hombres 
concentrados”, “y las chicas están juntas con bolsas de ropa”, which shows good socio-cultural 
competence interpreting the elements and actions performed by two men or two women together 
in a room with a TV and a sofa. Also the practitioners asked what clothes they were wearing, for 
which students responded naming some of the studied clothes. Then, the practitioners affirmed 
that their predictions are correct.  
Confronting what happened in the classroom with the “Paused video technique” 
mentioned by Stempleski & Tomalin (1990), it could be said that it was a useful strategy 
experienced by students, as this strategy consists on students only watching a small chunk of the 
video, and then the teacher asks students to predict what they believe is going to happen and how 
many characters are going to speak. After this, he continues explaining, students in this strategy 
watch the video again without interruptions and they check if their predictions were right or 
wrong. Every step that she mentioned was carried out within the sessions, and this prediction 
strategy helped students not only in terms of understanding more about the video, but also in 
terms of their motivation to learn language from it. 
 
 Level of motivation and autonomy for learning the language 
 Students’ level of motivation and autonomy was reflected from the very moment that the 
video beam was turned on, since students showed excitement and were anxiously waiting for the 
video; some students even applauded as signal of happiness for watching a new video. In most of 
the classes when the video projector was plugged and the practitioners connected it to the 
computer, students reacted being quiet and showing a great level of concentration for what was 
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going to be presented. Students at the back were paying attention to the video as students in the 
front, since they were well seated and some stopped talking to their partners. 
The seating arrangement increased also their motivation and autonomy to cooperate and 
participate. For instance, during the first sessions students were usually organized in 5 rows, 
which permitted to draw their attention to the front of the class, and facilitated the acoustics of 
the videos. Indeed, as supported by Harmer (2007), this seating arrangement can reinforce 
students’ sense of belonging which creates an atmosphere of involvement, and the teacher is able 
to “gauge the mood” of the class in general (p. 161). During those sessions, most of the students 
were interested in completing the exercises proposed by the practitioners, and this could be 
affirmed as they had a pen in their hands and were waiting for information from the video to 
complete the worksheet.  
It was suggested by the in-service teacher to group students and give points to the most 
participative. Hence, in later sessions group work was the following seating arrangement that the 
practitioners wanted to experiment to confirm if their motivation and autonomy intensified. It 
could be evidenced that, for instance, at the end of the tasks when the practitioner asked for 
volunteers to check answers, students became hyperactive to participate, so that their group was 
given extra points for volunteering. Harmer (2007) once more indicates that one of the 
advantages for grouping students resides in that they have more talking opportunities, and there 
are greater chances for different opinions, negotiation and cooperation. As identified by Brown 
(2004) extrinsic motivated learners are always looking for a reward; extrinsic motivation is the 
behavior of a student that is expecting something from his positive behavior, for example, 
grades, prizes and extra points. This illustrates that they have different expectations about the 
classes, and some students are motivated to obtain any benefits, such as avoiding punishment or 
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just getting a passing grade. However, in many cases this type of motivation creates a beneficial 
situation for students since it keeps them aware of anything that represents a reward for their 
learning process, and in a certain way they learn based on this type of recompense.  
On the other end of the spectrum, Brown (2004) also deliberates about intrinsic 
motivation, process in which students are the ones that perform tasks with no apparent reward for 
their behavior; these type of students are looking for positive feeling from themselves and self-
determination rather than obtaining grades or points. The two types of motivation discoursed by 
Brown were evidenced in the practitioners’ class, as some of their students were extrinsically 
motivated when being given extra points for participating in certain activities, while on other 
activities, such as filling the video worksheets, the intrinsic motivated students were seeking for 
new knowledge, new ideas and were even doing more things that they were not asked for, such 
as going back to their notes to verify vocabulary previously presented in the class to complete the 
tasks, showing their involvement with the activity and the connection with the target language. 
Another behavior from students that showed great levels of motivation towards authentic 
videos was the constant request from students to play the video again; they asked for a second or 
third replay, showing that they enjoyed the video and the situations that this presented. As 
previously mentioned in this document, Oura (2001) assures that “one of the most challenging 
tasks constantly facing language teachers is how to capture the interest and to stimulate the 
imagination of their students so that they will be more motivated to learn”, and thanks to the 
strategies implemented for the authentic videos by the practitioners, it was possible to create a 
learning atmosphere where students felt comfortable with the technology used, as well as 
inspired to understand and integrate the language presented on the videos; besides, students 
could study the language forms in real life situations, which they found very interesting as they 
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usually requested for replaying the video (p.1). Therefore, the high levels of motivation 
presented on the students every time the practitioners showed them authentic videos resided in 
the fact itself that they had the chance to see, through the use of technology, real people 
communicating the studied language forms within specific contexts. 
In terms of autonomy, it was evidenced in various sessions that students, by process of 
elimination, inferred that they had to cross out the options not mentioned in the video when 
completing the worksheet, something that the practitioners never explicitly specified, but many 
of them had the will and the motivation to do so, which indicates their engagement in the task 
and comprehension of the dynamics. As argued by Little (2009), to achieve an autonomous 
classroom, three pedagogical principles need to profile a language teacher. One of them is the 
learner involvement principle, in which learners monitor and evaluate their own learning process. 
This process could be seen when students were comparing their job with their partners’, and also 
when they were paying attention to the practitioner’s answers to check theirs. The second 
principle is the learner reflection, which has to do with their self-assessment during the 
development of the tasks. Normally, after the video was played a second time, students had the 
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autonomy to correct their mistakes; besides, when giving them the answers at the end, they 
proved to be honest enough to tick or cross their right or wrong answers.  
The third principle is the target language use, consisting on that the main goal of being 
autonomous is the learning of the language itself. Students, most of the times, were aware of the 
fact that the contents of the videos were related to the studied topics during the session, since 
they identified with ease the vocabulary within the worksheets and they asked for the meaning of 
just few new words. Moreover, when watching the videos, it could be concluded that students 
understood the messages as they were aware of such vocabulary and the context involved when 
using them. In relation to this, a study conducted by Balçıkanlı (2010), defends the enthusiasm 
from students when they are involved in the decision making processes of learning the language, 
giving them the opportunity to learn for themselves, and this means that the learning 
environment will be more focused and purposeful for them as they are given some control to 
develop different tasks. Throughout many of the sessions, learners took advantage of their 
freedom to complete, monitor and verify their worksheets without being told to do so; willingly 
they wanted to evaluate their answers, and therefore, implicitly evaluate their process of learning 
from the video, especially when asking the practitioners to provide the correct answers after 
watching the videos. 
As discussed in this chapter, students had an enriching experience regarding their 
learning process based on the fact that they were exposed to authentic videos that they found 
engaging and connected to the class content, as well as they had the opportunity to revise the 
new language with examples of real life situations with native speakers; besides, the videos were 
closely related to students’ interest. Subsequently the practitioners taught the students the 
technique of predicting, which they assimilated as a strategy to understand the videos, and used 
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it every time an authentic video was implemented in the class. This gave them tools to 
understand and improve their receptive language skills.  
As a result of the application of this technique, there was high motivation and autonomy 
for learning the language. In terms of motivation, students were proved to be involved enough to 
be able to correct themselves and ask questions related to the meaning of words. Their autonomy 
was also documented in the fact that they assumed responsibility and some control regarding 
their language learning process, being able to identify and tick right answers or cross out wrong 
ones after giving them the answers at the end, something not very common taking into account 
that they are young language learners. Their responses towards the implementation of the videos 
had relevant results in their linguistic process, and these outcomes will be discussed in the 
following chapter. 
 
Language growth 
Students’ language development was one of the main objectives for executing this 
project. There were many adaptations to the materials and strategies used as seen in previous 
chapters, which also allowed that learners could assimilate new language with more possibilities 
of understanding. The journal was an instrument applied during various sessions that facilitated 
the registration of many relevant events in the classes that provided evidence of how the 
application of this project help learners foster their listening comprehension. In this chapter, 
some subheadings will analyze the outcomes regarding students’ listening skill with the 
presentation of authentic videos. One of the affecting factors for this language development, for 
instance, was the interrelation between the content of the sessions and the videos seen. 
Consequently, students’ listening skill was stimulated effectively and permitted their 
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understanding of authentic videos. Learners confirmed their comprehension by means of some 
symptoms and behaviors which will be pointed out below. First, in relation to the topics of the 
class and the videos, some relevant linguistic outcomes need to be discussed.  
 
The topic of the videos and the class contents.  
  The practitioners considered that students must be prepared enough before being exposed 
to an authentic video. With this in mind, they developed the topics of the class with the ”Bottom-
up” strategy, where they presented some vocabulary within a context, and in a progressive way 
they were adapting those words with the content of the videos. For this reason, the practitioners 
conducted pronunciation drills with some words, and after some practice they handed out the 
video worksheets which had most of the vocabulary previously studied. One of the main benefits 
was that students could study that new input within real life situations seen in the videos. For 
efficacy of the recognition of spoken words in the video, the practitioners, once more, conducted 
drillings for pronunciation or had students repeat the sentences that were in the worksheets just 
before playing the videos, so that the words and their pronunciation were more familiar for them. 
This had relation to the intention of showing them how the words were going to sound in the 
videos, so the practitioners had them repeat at least 3 times. 
The bottom-up strategy was applied in most of the classes that had an authentic video. As 
it could be witnessed in one of the Journals (see appendix C), one of the most relevant classes 
with this method was the first one; the topic of this class was professions and the verb to be. 
Under the circumstances that it was the first time the students encountered themselves with an 
authentic video, the practitioners followed procedures step by step to have them be at the 
expected level at the end for comprehending the videos. For instance, in this session they first 
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started the class by presenting vocabulary about professions through images, and after that, they 
conducted a mingling activity which helped students see the word and how they were written; 
later, students practiced in front of the board the spelling of those professions. All of these 
activities were a starting point for them to be prepared to see an authentic video later on. When it 
was time to watch the video, then students had sufficient input to at least recognize the 
professions. As a result of this preparation, most of students were able to complete the worksheet 
thoroughly, despite this was the first time they were exposed to authentic material. 
In this paper it has been mentioned that the Bottom-up strategy at Peterson's perception 
(2001) is a process in which teachers must encourage students to be aware of and use text or 
worksheet features to their own advantage in a way that help them in their own comprehension 
process. Also, the teacher must motivate students’ flexibility in the many strategies they can use 
to understand the language, like for example, asking to look at their notes or ask a classmate if 
they have doubts regarding the language already explained. It is also useful to allow students to 
interact with their bottom-up process to check logically their understanding of the videos. For 
this reason the practitioners gave the students sufficient input to use this strategy implicitly at 
any time, especially when they needed help or they wanted to help each other in activities or 
group work. 
 
Listening comprehension was fostered through authentic videos. 
Learners’ level of comprehension not merely lied on the evidences from the artifacts, but 
some of their behavior demonstrates how engaged and attentive they were with what was 
mentioned in the videos. In one of the sessions, once the practitioners played the video, students 
paid careful attention by being silent and actively expecting what was going to happen in the 
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video, with wide-opened eyes. When the woman in the video mentioned or held some clothes 
(which was the topic taught in this lesson), students immediately lowered their head towards the 
worksheet to tick the ones they hear. Every time they heard the words written in the worksheet, 
most of them showed good listening abilities by waving their head up and down like saying a 
“yes”, and their facial expressions showed no tension or stress, demonstrating almost no 
conflicts in comprehending the vocabulary in the video and completing the worksheet. 
In another session about professions and occupations, students also paid careful attention 
to the video, and once each person mentioned his/her profession, learners immediately lowered 
their head towards the worksheet to do the matching exercise. The behavior registered in these 
sessions resembles the process of negotiation that has been mentioned in this paper before, 
specifically by Thanajaro (2000), who denotes that comprehending spoken language suggests a 
complex process of cooperation between the speaker and the listener to decipher not only 
linguistic, but also sociolinguistic and pragmatic meanings that are part of native contexts. The 
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behavior demonstrated in this two examples are symptoms of understanding of the videos and 
assimilation of non-verbal language within them, and they can be compared with the artifact 
below of a worksheet developed by a random student. 
Something that was noticed in the session of the clothes, right in the middle of the video, 
was that students laughed at the funniest part of the sitcom, which was a great evidence that they 
incorporated previous knowledge along aspects of the culture, and this understanding was 
sustained thanks to the analysis of the video before watching it, since learners predicted at the 
beginning the characters’ roles and their possible behaviors in the video. After the listening, 
walking around the classroom, the practitioners also realized that most of students had completed 
the chart and most of their answers were right.  
In relation to the learners’ language growth, Thanajaro (2000) once more insists in the 
fact that messages are effectively grasped within a context, and that they can be assimilated by 
an active listener who identifies the facts and feelings of the speakers; therefore, it is not only 
about understanding what it is being said, but also how it is being said. This theory can explain 
why learners laughed when watching the sitcom, as they dealt with the tone of the voices, the 
intonation, and non-verbal expressions. This remarkable event in the sessions announces how 
well students assimilated the video because of the connection of it with everything studied in 
class, so much of the language in the authentic videos was familiar to them and they detected 
how that language was expressed, which consequently facilitated that their listening abilities 
were fostered.   
As it has been discussed throughout this chapter, the relation of the topics covered in 
class with the content of the videos managed to be a key element for students’ comprehension of 
authentic material; students had the necessary elements for identifying the sentences or 
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vocabulary in the worksheets such as predicting information, getting familiar with the sound of 
some words before watching the videos, and with the “Bottom-up” strategies for listening, they 
could learn from the easiest to the hardest part of the topics. Additionally, students behaved 
during the implementation of the videos in such a way that it could be concluded that they 
grasped effectively the meaning of the messages in the videos, as they completed the worksheets 
tensionless and even laughed at certain moments during the videos, showing their engagement 
with them. Certainly, during the implementation of the authentic material, there were some 
aspects that limited the conduction of the research. These will be analyzed in the following 
chapter.  
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Limitations 
 
During the implementation of authentic videos in the language lessons, some aspects are 
worth to be mentioned as they limited somehow the research previously registered. The 
application of this project brought itself some variables that we tried to predict in advance and 
minimize; however, some issues arose at the moment of the investigation. 
Since this study was about the use of authentic videos, we had a big research in our hands 
to choose the most applicable material for students’ age and likes, taking into consideration that 
we were supposed to adapt the lesson including material from the movie “The Minions”, which 
was what the in-service teacher asked for since the beginning. It was very challenging to match 
the language expressed in the movie with any of the topics taught in the lesson, which was the 
idea for a better productivity of the videos. Indeed, there was only one video displayed in class 
about the Minions; the rest were usually street-interviews that had to do with the content of the 
classes.  
Despite there are hundreds of authentic videos in Internet, learners’ proficiency level was 
a limitation, so not every single video found could be shown in class; they were fifth graders, 
most of whom started from zero in our classes in terms of exposure to the language. Moreover, 
that fact itself that in the videos there were native speakers interacting, was another difficulty, as 
the speech in some videos was faster than in some others, and it was reflected in better results in 
some worksheets than in others, or in some questions than in others. 
Finally, the acoustics was another issue affecting students’ comprehension of the videos, 
since although they were engaged paying attention to the material displayed, sometimes students 
from outside the classroom were too noisy and did not allow them to be concentrated listening 
and completing the worksheets. Some other times, despite there was not significant interrupting 
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noise from the outside, the volume from the video itself or even the computer used affected the 
quality of the audio, and therefore, their listening comprehension. 
In spite of the limitations above mentioned, it can be assured that the research and results 
were satisfactory, inasmuch as some problems emerged, but at the same time, some we carried 
out some solutions to minimize the effects and continue with the learning process. Having 
mentioned the limitations of this study, some conclusions are to be drawn in the following 
chapter. 
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Conclusions 
 
As seen above, the main purpose of this project was to implement different techniques 
that were related to the use authentic videos on a population of primary students in a public 
school in Pereira. To demonstrate the benefits of authentic videos, the data collection methods 
were useful for us the practitioners to register the multiple relevant outcomes in terms of how our 
professionalism developed, what reactions students had with the implemented material, and what 
improvements in the language students manifested. 
The first finding shows how we practitioners developed the teaching objectives within 
our professional development. It can be concluded that the appropriate search for videos is a key 
element when planning the classes, and the validity of this project is guaranteed if students’ age 
and preferences are taken into account. Also, strategies as the ESA is a successful model for the 
design of the lesson plans to achieve the linguistic objectives required for understanding 
authentic material, and the reflection action after every class guides the error-correction 
awareness for better teaching strategies in the future. Thanks to these routines, students have the 
appropriate possibility to be exposed to real-life situations, and obtain numerous language 
learning benefits.  
Inside the lesson, besides, the design of the worksheets and the chosen tasks put students 
in advantage for understanding the videos, and they are a valuable tool for teachers to assess 
their comprehension and performance. The procedures of the lesson plan also needs to be 
integrated in an adequate way, so the language instruction is improved, and students’ learning 
process is properly guided, starting from teaching language forms to teaching language 
functions, and being connected to the topic of the videos. In other words, there has to be 
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coherence with the planning of the lessons and the content of the videos to obtain better students’ 
responses. 
The second finding evidences that students found the videos engaging and connected to 
the lessons, and the realism of the situations in them was closely related to their interests. 
Moreover, the prediction from students before watching the videos benefits them to have the 
necessary cognitive tools to understand and improve their receptive language skills, as well as 
their cultural competence. Also, we can assure that there is high motivation and autonomy to 
learn when practicing with video material as it is an updated practice that involves technology, 
which students are very keen on, and different to the traditional teaching techniques. Their 
excitement for watching English speaking people talking in real contexts triggers their 
involvement in the activities and their responsibility to be active participants in the process of 
learning, being able to identify mistakes in their own answers and correct them, despite of the the 
fact that they are young learners.  
The third finding demonstrates how students’ language proficiency can grow when 
implementing authentic material if the topics covered in class have correlation to the content of 
the videos. In this case we applied the Bottom-up strategy, so students had first the benefit of 
being exposed to the necessary repertoire and tenses related to the videos, and at the end the 
language in the videos and the worksheets were then mostly familiar for them; hence, it can be 
stated that students understood the video going from the simplest to the most complex stages for 
listening comprehension. In addition, students have the ability to grasp effectively the meaning 
of the messages in the videos if certain strategies are also carried out, such as prediction, in 
which students have the opportunity to create an idea of what the video is going to be about. It 
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can be assumed that students understood the video for the evidences gathered in the data 
collection, and because of their attitude of engagement when developing the exercises. 
To sum up, this study concludes that the implementation of authentic videos for 
enhancing listening comprehension of the English language in primary students is a very 
worthwhile tool, since it provides learners the appropriate exposure to the real use of the 
language, within authentic settings to appreciate how native speakers speak the language. 
Besides, the use of strategies such as predicting the information, Bottom-up, the silent video, and 
guessing the situation facilitated learners’ improvement of their listening skills, as well as the 
inclusion of new lexicon, the practice of certain expressions and language forms, and the practice 
of language functions enabled students’ assimilation of the messages in the videos.  
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Appendix A 
 
Lesson plan 1 
Date: 21/09/2015 Class number: 1 
Learning Objective:  When looking at some clothes, students will be able to tell which ones they 
like or dislike, using the demonstratives correctly. And Listening comprehension for identifying 
clothes and using expressions of like or dislike regarding clothes. 
 
Estándares Básicos de Competencias (MEN) 
 
Estándar General: Participo en conversaciones cortas usando oraciones con estructuras predecibles. 
Estándares Específico: 
- Sigo atentamente lo que dicen mi profesor y mis compañeros durante un juego o una 
actividad.  
-  Identificó los nombres de los personajes y los eventos principales de un cuento leído por el 
profesor y apoyado en imágenes, videos o cualquier tipo de material visual.  
-  Comprendo información personal proporcionada por mis compañeros y mi profesor.  
- Describo con oraciones simples el clima y determino la ropa necesaria, según corresponda 
- Respondo preguntas sobre mis gustos y preferencias.   
Indicadores de Logro: 
-       Uso el idioma adecuadamente en diferentes situaciones tales como: Saludos, descripciones 
físicas, estados de ánimo y preferencias. 
-       Participó de manera activa y respetuosa en la clase 
-       Escucho atentamente a los audios y puedo responder preguntas simples. 
-       Escucho de manera atenta a las instrucciones de mi profesor. 
-       Muestro interés por los temas presentados por el profesor 
 
 
Assumed knowledge:: They already know some clothes, and verbs like, hate, don’t like, love, etc. 
They already know and identify colors. 
Materials: Flashcards, Word Cards, Board, Notebooks, authentic video, TV Set, Speakers.  
Extra-class work, announcements, things to consider: 
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Stage/ 
Activity/
Time 
Procedure Anticipated problems and 
planned solutions 
Comments 
Engage 
20m 
 
 
 
 
 
 
20 
 
 
 
 
 
  Study 
20m 
 
 
 
 
 
 
 
   10m  
 
 
 
 
 
15m 
 
 
 
 
 
 
Activate 
20m 
 
 
Bring realia to class if possible, and show some 
flashcards with clothes. Write on the board the 
vocabulary. After that, play a guessing game in 
which sts will paste on the board an image of a 
cloth with its possible label. Correct mistakes 
and help them pronounce. 
 
With a power point presentation, practice more 
vocabulary and have them copy on their 
notebooks. Then they’ll classify the clothes for 
men, women or unisex.  
  
Place some clothes around the classroom and 
ask if they’re near or far away to introduce the 
demonstratives. Write examples on the board. 
After that, show them some more clothes and 
ask if they like them or not. Write examples 
and questions with like on the board. 
 
Before playing the video, have students predict 
and discuss how many character there are, how 
old they are, what they are doing now, by 
showing some images taken from it.  
 
Play the video with the sound turned off. Have 
them mention some of the clothes shown in it. 
After that, play the video again with the sound 
turned on, and provide a list of clothes so that 
they tick the ones that they listened in it. 
 
Role-play. In groups, sts will create a 
conversation taking place in a cloth store. One 
or two of them will be the manikins. The other 
two will act out the conversation talking about 
likes and dislike of clothes. The conversations 
 
The flashcards are not clear 
enough. there might be 
disorder  with the sts  pasting 
the  images on the board ( 
have adequate classroom 
management   
 
 
 
Sts might have problems 
saying a jeans, or a pants. 
Clarify that in the plural form 
we don’t say those articles. 
 
 
Students might get distracted 
and do not pay attention to 
instructions and to input. 
Students might not be 
interested in copying on their 
notebooks. 
 
 
 
 
Students might not have the 
sufficient input to produce 
discuss or they might not 
discuss at all. Motivate them 
to participate with their 
classmates. 
 
 
The video might not work. 
There should be some slides 
if the videos fails. The audio 
for external reasons might not 
work. The students do not 
understand the video viewing 
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will be performed in front of the class. techniques. The listening 
might be difficult for 
students. 
 
 Students might be shy to 
carry out role plays. Their 
conversation skill are limited 
in a way for example 
vocabulary students do not 
understand their accents. 
 
 
Video worksheet 
 
 Mark with a Tick if they mentioned the cloth, or with a Cross if they didn’t. 
  
Clothing Tick Cross 
Blouse   
Pants   
Shoes   
Dress   
Socks   
Jeans   
Skirt   
Jacket   
Shirt   
Sweaters   
64 
 
 
 
65 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
66 
 
 
Lesson plan 2 
 
Date: 24/09/2015 Class number: 2 
Learning Objective:  When asked for abilities, students will be able to express what they can or 
can’t do, using correctly some verbs seen in class. And Listening comprehension to understand 
and express abilities, asking questions with can. 
 
Estándares Básicos de Competencias (MEN) 
 
Estándar General: Participo en conversaciones cortas usando oraciones con estructuras 
predecibles. 
Estándares Específico: 
- Asocio un dibujo con su descripción escrita. Comprendo descripciones cortas sobre 
personas, lugares y acciones conocidas. 
- Identifico de quién me hablan a partir de su descripción física. 
- Escribo textos cortos que describen mi estado de ánimo y mis preferencias. 
- Expresó en una palabra o frase corta, cómo me siento. 
- Respondo preguntas sobre mis gustos y preferencias..   
Indicadores de Logro: 
-       Uso el idioma adecuadamente en diferentes situaciones tales como: Saludos, 
descripciones físicas, estados de ánimo y preferencias. 
-       Participó de manera activa y respetuosa en la clase 
-       Escucho atentamente a los audios y puedo responder preguntas simples. 
-       Escucho de manera atenta a las instrucciones de mi profesor. 
-       Muestro interés por los temas presentados por el profesor 
Assumed knowledge: Students know already some verbs in the present. 
Materials: Flashcards, Video Worksheet, Board, Realia (clothes), Notebooks, Authentic video, 
TV Set, Speakers, Interview Worksheet. 
Extra-class work, announcements, things to consider: 
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Stage/ 
Activity/Ti
me 
Procedure Anticipated problems and 
planned solutions 
Comments 
Engage 
10m 
 
 
 
 
 
 
 
  Study 
10m 
 
 
 
 
 
   
 
 
10m  
 
 
 
 
 
 
 
 
15m  
 
 
 
 
 
 
 
 
 
Activate 
10m 
 Students are shown some flashcards with images of 
actions or sports. Have sts repeat the words, and then write 
them on the board. Some volunteers will repeat them once 
more. Ask sts if they have any abilities, and say can is 
used to talk about them. 
 
Model sts the pronunciation of can and can’t, and have 
them repeat. Split the class in two teams and place two 
chair in front of the class with the words CAN and CAN’T 
in each. One member of each team will stand up and listen 
to a sentence by the teacher with can or can’t, so they’ll 
run and sit down in the correct chair to get points for their 
team.  
 
The teacher will present some sentences with can and 
can’t using the flashcards. Write some examples on the 
board. Ask and answer questions on the board with can 
such as “can you play the guitar?” “Can you play any 
sports?” Yes, I can. No I can’t. 
 
Before playing the video, distribute a sheet in which they 
have to tick or cross some of the abilities mentioned in it. 
With the whole class, pantomime some of the abilities in 
the sheet and have them repeat them aloud. Play the video 
twice and give them some time to complete the worksheet. 
Ask questions such as “can anybody in the video play the 
piano?” “Can anybody sing?” 
 
After sts give some of their answers, ask the same 
questions to them. Then, distribute the interview sheet and 
have them read the verbs in it and look up the meaning by 
using dictionaries or pantomiming. After that, they’ll 
stand up to ask one another about the abilities they have. 
Finally, as a whole class activity, some volunteers will say 
out loud some of their interviewees’ answers. 
Sts might not have ideas for 
saying some abilities they 
have. The teacher should 
say some abilities and ask if 
those fit with their 
preferences. 
 
Sts might have problems at 
distinguishing can and 
can’t. Drill more practice of 
those so that they get the 
difference better. 
 
 
 
 
 
 
Sts might say merely yes or 
no. Tell they should say 
more complete answers: 
yes, I can, no I can’t. 
 
 
As there are more people 
talking in the video than the 
3 ones they have to analyse, 
sts might get confused with 
who is who. Then the video 
can be stopped right at the 
moments they show the 
people so that students 
recognize them in advance. 
 
 
 
Make sure sts understand 
all of the vocabulary 
presented in the interview 
sheet by pantomiming some 
of those. 
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Video worksheet 
 
Matt Can  Can´t  
Can Matt play the 
guitar ? 
  
 
 
 
San Can Can´t 
Can San play a musical 
instrument? 
  
Can San ride a bike?   
Can San cook ?   
 
 
 
Stephan Can Can´t 
Can he speak many 
languages? 
  
Can he play a musical 
instrument? 
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Lesson plan 3 
 
 
Date: 29/09/2015 Class number: 3 
Learning Objective: At the end of this lesson students will be able to greet each other in 
different ways and ask about occupations, using appropriately questions and answers for 
greetings and vocabulary for professions. 
 
Estándares Básicos de Competencias (MEN) 
 
Estándar General: Participo en conversaciones cortas usando oraciones con estructuras 
predecibles. 
 
Estándares Específico: 
- Comprendo cuentos cortos o lo que me dice mi profesor en clase. 
- Participo en conversaciones cortas usando oraciones con estructuras predecibles. 
- Mi pronunciación es comprensible y hablo de manera lenta y pausada.  
- Escribo pequeños textos sencillos sobre temas de mi entorno. 
- Mi vocabulario se limita a temas y referentes cercanos y conocidos.   
Indicadores de Logro: 
- Uso el idioma adecuadamente en diferentes situaciones tales como: Saludos, 
descripciones físicas, estados de ánimo y preferencias. 
- Participó de manera activa y respetuosa en la clase.  
- Pongo cuidado a los videos y intento entenderlos de la mejor manera. 
Assumed knowledge: Basic questions greeting like “how are you?” “what is your name?”, and 
some responses like “Good”, “Nice to meet you”, “my name is…” 
Materials: Word cards, Flashcards, PowerPoint presentation about professions, Board, 
Notebooks, Speakers, computer, video projector, authentic video. 
Extra-class work, announcements, things to consider: 
Sts will answer at home the following questions in the notebooks: 
What do you do? What does your mother do? What does your father do? 
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Stage/ 
Activity/Ti
me 
Procedure Anticipated problems 
and planned solutions 
Comments 
Engage 
 15m 
 
 
 
 
 
 10m  
 
 
 
 
Study 
25m 
 
 
 
 
 
 
 
 
 
25m 
 
 
 
 
 
 
Activate 
5m  
 
 
 
10m 
Review what practiced last class. Ask questions about the 
ways to greet and ways to respond. Write a conversation 
on the board and practice stress and intonation. Sts will 
take turns saying word per word aloud; they need to use 
the right intonation. 
 
Mingle activity: To practice the professions, some sts will 
be given the names and some other the pictures, so they 
need to stand up match the names with the picture of the 
professions. After sts match, have them show to the class 
the pics and the name cards and repeat.  
 
Write on the board: what do you do? And tell sts this 
questions is to ask about occupation. Model the way to 
respond and tell sts that they are going to suppose they are 
the profession they have in the cards, so they’ll ask one 
another the question what do you do, and they’ll answer: 
I’m a ____. After that show a PowerPoint presentation 
about professions to practice more about the questions and 
the answers, and then, develop the exercise in it in pairs. 
 
Tell sts are going to watch a video about greetings and 
professions. Ask them to predict some of the possible 
questions people will ask or respond showing some parts 
of the video. Distribute the video worksheet and play it at 
least twice. Sts will have to respond the worksheet 
according to the video and then the teacher will check sts’ 
responses. 
 
Before the role-play, write a conversation on the board 
similar to one seen in the video, and have sts practice and 
repeat. Then, the two practitioners will model the 
conversation. 
 
As a role-play, sts will stand up and form an inner and 
outer circle, being face to face with a partner. They’ll have 
to greet the partner they have in front and ask: what do 
you do (tell sts they can imagine they have any 
occupation), and every time the teacher claps, sts from the 
outer circle will move to the right to greet the next partner.  
Some sts might be 
confused about the 
intonation; pronounce 
clearly so that sts have a 
good model for the right 
intonation. 
Stir up activity: some sts 
might be messing around. 
Distribute the images to 
half of the sts and the 
names to the other half, so 
they know who probably 
has the card they need. 
 
They might be confused 
with the use of 
contractions with the verb 
to be. Some more 
explanation of the change 
could be explained on the 
board 
 
 
 
Sts might not get the 
video with a single 
repetition. Several 
repetitions of it might be 
necessary. 
 
 
 
 
 
 
Some sts might be shy to 
speak. Walk around and 
make sure everybody is 
talking to each other. The 
lapses between every clap 
should be fairly short to 
avoid indiscipline. 
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Video Worksheet 
 
 
What’s your name? _________________________________________ 
 
 
Match the person with his/her occupation: 
NAME OCCUPATION 
1. Dan A. He’s a businessman 
2. Christiana B. She’s a teacher 
3. Vanessa C. She works in a hotel 
4. Emma D. Not mentioned 
5. Alvino E. She’s a receptionist 
 
 
Tick the questions that you hear in the video: 
Question Mentioned? 
What’s your name?  
Where are you from?  
How are you?  
What’s your favorite color?  
What does your mother do?  
What do you do?  
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Appendix B 
 
 
Reflection Section: 
What went well? 
Students remember  previous topics very well, especially when the practitioner  made reference to specific  
objects and people for example  is Olga our teacher ?, also using famous people  like maluma to describe 
them physically with adjectives. The students enjoyed the simple presentation of the colors that were 
pasted on the board. The activity that consisted on pasting the name of the colors in front of the flashcard 
worked great. Because students in every group wanted to participate and they were highly motivated when 
the practitioners conducted this activity. In the part of TPR with true and false students were participating 
in a great way the shows great understanding of the colors and also great motivation and attitude regarding 
the activity. Showing an authentic video with the movie despicable me is a great strategy, based on the 
fact students like and enjoy this movie and they have worked it on other subjects. 
  
What didn’t go that well? 
At the beginning of the class there was a little bit of disorder, since students did not have their notebooks. 
They were at the back of the classroom in the boxes. Another element that did no work so well at the 
beginning is that students did not  moved quickly enough to form themselves in the groups that they have 
been working and this took some minutes of the class and the sound made by students was considerably 
high. Sometimes high intentions of participation in the activities created a lot of noise and it seemed that 
the practitioners lost control of the students. 
  
How do you know that? 
 I identified this based on the fact that the student in charge of handing out the notebooks was having a 
hard time giving every notebook to his or her classmate. Also it was evident that the organization of the 
student’s rows created a hard time for them to move around and form their respective workgroups. Every 
time that the practitioner asked for a volunteer everyone wanted to participate and  the amount of noise 
was incredible and it seemed that students were  too excited and this could create difficulties of the 
activity that was being carrying out 
  
What would you do different next time? 
Next time   if I see that the student that is supposed to handout the notebooks is having a hard time doing 
this I will tell 2 more students to help her and this will make quicker this process. Another important 
element that needs to be controlled is the amount of time that every group takes to accommodate 
themselves in their workgroups, for this reason to speed up things extra points will be given to the fastest 
group that is completely ready. Participation is a great factor and a great sign that the practitioner is doing 
something very well but he can’t lose control of the classroom, for this reason next class if any moment I 
see that the students are getting out of control based on their motivation to participate, I will call the 
quietest students and if does not work I will start taking extra points. 
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Reflection Section: 
What went well? 
  
Students were really organized and motivated to be in the computer lab. They knew in what 
computer they had to sit and also with whom they should sit with. Students have good control 
of the computers and all of them were really good at using it. They used their notebooks just in 
case the forget something but mainly all of the activities were related to previous topics so they 
did not had great difficulties completing the activities. 
  
  
What didn’t go that well? 
  
The only inconvenient that the class had was, that it took too much time to share all the links to 
the students. The links were shared with an usb and the practitioner had to go to every computer 
and to leave a copy of a word document where students could copy and paste the links so they 
can go to the pages to do the activities proposed by the practitioner. 
  
How do you know that? 
  
I observed this because students used this time to do different activities such as being on 
Facebook, YouTube.  The process of giving the document containing the links to every 
computer took too much time and in a way this generated some stress on students because they 
had to complete 5 activities and they   thought that it was too much and they will not have the 
enough time, also some of them had difficulties on some activities and constantly asked for 
help. 
  
What would you do different next time? 
 
Next time prepare the computer before students come into the computer lab. This will avoid 
distraction on them. Also it guarantees that it will give them the enough time to complete every 
activity proposed by the practitioner. Students will be allowed to take out their notebooks and 
use them freely to promote some autonomous work .however, the practitioner will be paying 
attention to them every now and then to verify if they are understanding the activity or if they 
are having any problem with the links or activities. 
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Appendix C 
 
Journal                
The class took place in the Institutión Educativa Suroriental branch San Luis. The date 
was September 24th of 2015 the class started as scheduled at 6:45 am. The main learning 
objective of this class was that at the end of the class students will be able to greet each other in 
different ways and ask about occupations using appropriately questions and answers for greeting 
and vocabulary for professions. 
The class stated at 6 45 am, the teacher greeted his students with a strong “good morning” 
he was surprised by their answer a stronger “good morning teacher”, after that the teacher asked 
“how are you” and the students answered “fine and you”. This was a surprise by the teacher 
based on the fact that these greeting was practiced last class. After this short interaction between 
the teacher and the students the class officially started the first activity was a review of what they 
have seen in the previous class. The teacher elicited some questions from students about greeting 
and ways to respond to them. The students were motivated to participate in this activity. After 
this the students were engaged in the mingling activity about professions; some minutes later the 
teacher presents the PowerPoint presentation about profession and the he is / she is grammatical 
structure. The students are really motivated to guess the profession and say their names, suddenly 
a student stands up in front of the class and stands next to the teacher and shows him the image 
and the name of the profession. In this moment the teacher realizes it’s a good idea to change 
some things and make the class a little bit more including for the students.  A great number of 
students come in front of the class and show the image of the profession and then they write the 
profession on the board. After that some pronunciation drills were conducted so the students 
could get use to the pronunciation of the vocabulary. The students were totally engaged when 
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finishing this activity. Later the video beam was turned on. The first thing I noticed it was that 
the students started to lower their voice level after a few seconds the class was totally in silence, 
after that the workshop was written on the board this had different activities all related to the 
video the teacher was going to present to his students. The teacher played the video and the level 
of concentration was really high this confirms that video do have an engaging effect on students. 
The video was played twice students solved their worksheets really motivated. 
 
After the viewing of the video and the answering of the worksheet the teacher decided to 
socialize the results of his students. The teacher started to elicit information from his students 
asking if them to give him the answers the students showed a great use of their listening skill 
based on the fact they did not understand all the spoken words but were able to grasp meaning 
and in this way answers the questions provided by the teacher in the best way. More 
pronunciation drills were made after this the students show some pronunciation changes this 
requires mores analysis. Finally the teacher did a small review of the class in this moment he 
detected that in this moment the students understand certain words of the vocabulary presented 
thanks to the images in the PowerPoint presentation and the use of the authentic video.  
 
 
 
 
